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EXECUTIVE SUMMARY

T T fabroduction - . S

4 -

Ia July 1975, the Office of Child Development, DHEV,
.avarded a contract to Abt Asscciates to .carry out. a study
entitled Evaluation of. the Transition of Head Start Children
inﬁo Public Schools. This:- vas to be the first national
«  study of Head Start graduates in the public schools since
., ‘the Westinghouse/Chio study of 1963. ~ Since the goal of the

study wvas the identification of the contribution of Head
R Start to the performance of Head Start children in the first
year of public ednqat}on after Head start, the stud, design
*  called for foar jata points: the beginning and end of the

Head Start year and the beginning and end of the f£irst year
. Of public school. It wvas expected that ‘a Head Start experi-

ence ‘would significantly change a. sample of children intel-
lectually. affectxvely and motivationallye. If such changes
occurred, it wvas also expected that they vould pe's1st into
the pnblzc schocl cateers of the Head Starters and be visi- ’
ble at the end of the first post Head Start year.

L4

ke Aab%'contract alsc <called for the seléction of a
rggggfentative samaple of’Head Start centers and children.
” The goal was to generalize the findings to the videst possi-
- ~le V_qbleTandxencemsomthat accurate _sampling was a highly desira-"_
“ ble function. In addition, the goal of the Transztlon study

included a description of the. prograas ofggged in , Head

start, a description of the parents, centers, and center’

staff, and a"deécription of parental attitudes tovard and
¢ participation in Head Start. - ' ' :

-

,Thg,pianktpr achieviﬂﬁ these goals focused, tiferefore, on
thé~development-of an extensive and representative sample of
.r;chxldran, cenﬁers, °and regions involved in the natiqpal
\‘Q;popnlations of Head Start. It also included a full battery
of instrunents dasignad to

measure the cross-sectional pic-

-
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ture of centers and parents, . and instrupents de51gned to
geasure the change in performance of children over time.
K The analytic desxgn wvas constructed to allow for exam:.nat:.on
of the change in childrén and to assess the extent to which

any changes observed cver tige could be attrxbuteo *o the

* 4 Head Start experiences of the "children and the parents.

e There was no provision for assessing the character A of the
p&blic gchool experience as a factor <in the growth of the
children because this would be an extremaly complex and

e

expeasive task. The plar was to deal with the separation of
® dead starc effects froa pubiic school effects by statistical
and aqgregatlon techrfiques‘rather than by design technlques.

This was a substantlal and technically sound approach to
® " a complex problem. It ‘wvas not, howvever, ‘able to be accca-
plished in its entirety for reasons beyond anyone's control.
Problems of cost limitations, unavoidable delays in ¢2tting
. plans through the myriad steps of review and approval, and a

e ' series of disasterous snow storms throuvgheut auch of the
I testing times, producad a shift from.a iongitudinal analysis

of children's grovth to a single Gata point design. The .
" study vas constrained to the administration of the chail-
® dren's test battery just once during the late fall to early
.winter of the figrst publ%c school yeare.

R The analyses carried out, along with a full descriptiof
of the issues raised aBove, are reported in detail in the
Abt ‘report (Royster, E. C., and Larson, J. ¢, EBeport
o AAI-78~7 A MNational Survey of Lead Start Graduates and Their
Peers.), presented to OCD (now administration for Children,
Youth and Pamilies) - in March, 1978. Iﬂ'general, it was
reported that Head Start graduates, and in particular Black
Head Starters, "performed at:a somewhat higher le¥él on a‘
. standardized achievement measure, +that public school teach-
ers tended to Tate the Head Start children as more active in
social and non~social ways, and that parents of Head Start
children were quite favorably disposed“touard Head Start and
? . showed that disposition by beccming involved with the cen-
§, Q ters and the staff.

; , '2.’6




. These findings are extremely "useful in expanding the
knovledgs base of Head Start but do not by any means exhaust
the issues which might be addressed in examining the data
base developed by the Transition ;tud}. A continudd consid-
eration of the potentials of that base led ACYF to issue an
RFP in late spring of 1978 to carry ou% acsecondary analysis
of the Transition data. The focus of the RFP*vas a series
of issues which ACYY identified as tggaggst useful for pol-
icy.consideratioans. The‘uork of the secondary analysis was

Loy

defined as an extension of the original analysis so that the

- original and the seéondary analyses taken together could
represent a relatively <horough . utilization of the data
base. '

’ . - . =
In September, 1978_a contract was awarded virginia Tech
to do the secondary analysis. . The work which was done fol-
lows the issues identified in the BFP as closely as possi-
ble. Tie work reported here repfesents the consideration
given ‘tc the issues of intefestutd ACYF as an eg}ension of
" the vork done in the original analysis. In order to aéqdire
a coherant pictﬁre -of the full Transition study, both the
original aﬁd the secondary analysis have to be read in *an- '

deme

) .
The major section of this regort is the presentation of

the answers to each question, a-technical discussion of the
process of acquiring those answers, and some conclusions
about each set of answers. Each- question’can be read inde- -
.pendently'of the others.’ although all should be read along
with the origisal report in .order to get.the full sense¢ of

the Transition data base. . .
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yestion 1: Head Start Curriculunm Emphasis.

Centér directors were asked in the Head Start Center
Questicnpaire to describe the act1V1t1es of their centers.
Although most’ of the d:rectors agreed on the goals of their
centers, a good deal of varlablllty of activities was
reported. What are the dlfferencea in activit.es which takes
place in the sampled centers, vith what other characteris-
tics of the centers and pafenls are these activities associ-~
ated, and what effects on childran might thése activity dif-

ferences have? In order to examine these issues,’ the .

reports of the center directors were analyzed and three
activity emphases were identified: activities ahxch encour-

. aged academic growth; activities which ancouraged social

develcopment; and draaatLC/expresszve play 4ct1vxt1es. Each

center wvas scored for the relatx%e empha51q placed ‘on each

) of the domains of activities.

] 9

s

Do the activity eaphases at individual centers vary
according to the fanily ‘background of the child%en
i “attending thenm? \

v
.o

L

° °

There appears to be no Eelationship between family inconme
or mother's educatioid a~d the kind of activity which is
enpha51zed in thé Head Start in which the Chlld ‘is enrolled.

Do ihe activity emphases vary according to the fanily
ethnicity? -

~ €

Yes. Centers which have a predohinaﬂtly Blackvgnrpllment

{(70% or more Black) "emphasize acadenic activities much mors

than centers which have a predoﬁinance.of vhite children.

3
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do not enphasize dranatic/expre531ve play actxvxties as much
as qtaer centers. Predonlnantly Black and p:edomlnantly

White centesxs eugpasize social developaent activities
e€qually. - ' - L
, . : . ~ .

P -

P

f

T} DO the actlvxty enphases in qenters va:x according to
+~the ethnzclty of the stdff and the ‘ethnic natck of.

*\» -

- o staff and children?. e, Fd

-~ ° J - . Q

c - N
< . )

Yes. Centers 12 uhlch>70 percent or zore of the children

and of the™ staff are Black strOngly eaphasize academic’
- . " activitises, whereas centers in vhich 90 percents or more. of

-the chiidren'and the staff are 'White report the least eupha-
‘e sis in these activities. ~ Oa the other hand, Black cente:s
' (70_perbent or more of both “cﬂild;eq and staff ~ are Blauk)
show the least -emphasis on dramatic/expressive play activi-
ties. Those.centers in which no race is b:edominant ambﬁq
the chlldran enrolled im the center or " the staff tend to
emphisize SOCLaL knowledge and skills activities. "

[
’ . 4 . n

P

Do activity emphases in centers vary by region or city

-
< - P

size??- - . o .

+* e . )

. . °

‘» Centers in the t‘coutheaste:n and Sdhthwestern regions show

the sttongest ' emphasis in academzc—actxvxtles. centers in
the Eortheastern_and Restern regions shou.the least enmphasis
on this activity. ‘SOuthsasﬁern centers report#éd slightly
Biqher'eﬁphasis on social activities. Finaily, Northeastern
and western. centers are desctibed as strong . in dra-
aatic/eipressive piay, ‘vhereas Southeastern cente:s gener-
ally are .4in the lovest two quartiles with respect to t@ls.
activity. . -

L]

« el l e s O,

N On the other hand, centers with p:edomxnantly Black chlldren
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. the only groups vhich report-a szﬁile codsisteﬁt emphasis. -
‘These centers eaphasize d:alatlc/expr6551ve play, and exhi-

‘lat;c/axp:essxve play. Among the centers vh;ch are spoa- .
- sdred by local public schools, . half stroggly enphas%ze- .

_enph&size dramatic/expressive ,play activities while not

<
%o

. . .

-

In teras .of city size,- rural 3and farm based centers.ate

~

bit relatively little teniency tovard academic emphases.

- - n - <

Do activity Smphbases vary by ceater auspiceés? -

-~ A

\ »
bl B B ‘e .
5 -

L.

To a small exient. Centers spcnsored by COmmunlty Action
Agencies are egnallj‘\dlvzded into groups which strongly
elphasxze acadeaic actxvities, soc1a1 actlvzties, and dra- ..

social actxvities while the remainder do not emphasize these
actlvzties, Ceatets sponsoved by nonprofit groups tend to

emphasizing sotial activities. -
. ) . N

<
. (51 L4 .
-

Do activity epphases in centers vary Qy the” kin@ of

ttaig}ng.ava{lable for the staff?

oy

“« Y 9

. 3

Cepters which _concentrated theif traihing activiti@s in
nnxverszty—sponsored training sessions " Were. thbsé which
reported strong emphasis in dramaulc/ebee<51ve glay activi- -
ties. No other telatlonsh1ps betveen tne kind of ttalnlnq

<

available and act1v1t1e¢ in the cénter are observable.

¢
[ \ . <

i

Do actzvxty emphases in centers vary b§ the parental
attitudes and expéctations ' which parents exhibit
tovard the center or tcward ch;ldren’ o

- .
- .

-
Yesa Pparents whose children attend Head Start centers’ _

R Rrr R
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¢ . vhich stronglf enghasize academic activities tend to have

2 »
L }“ * pore negative attitudes toward public schools than parents
:..///T _ whose children attend qtheé cehters.. Parents.whose children
.“ . Ty ‘attend centers which enphasize dramatic/expTessive play have
. ’ . the highest scores on the Positive Perceptions of Teachers
. ’ o, - Scele and generally haye positive attitudes toward school.
: L
T: N v ."J’. Do’ ac}ti’vfty Me.gp‘hases in centers ‘var_y with narental
‘ Cee : involvegeﬁ# in the centers?
e . .',‘.’ ~\.' - ~ =
1 ) ’ . : .- . - i )
o 4. --Yesl, There is a tendencyfor (1) parent helping at the
- _" céqteg, ind (2) parent talking to the teachers to be lower
d .. idLgbnters which place_strﬁhq emphqsis on academic activi-
® " "ties than in centers which place a weakeg- emphasis én such
) " activities. - ' -
/
®* { Do activity emphases in centers produce differential
s ) '{ outcomes ia child parformance on achievement tests or .
- affective/social behaviors? )
N . . ) .
[ I

. .

7 - There ' is no significaﬁt contribution of the activity
o i enphases in centers to tke performance of children in kin--
]il e dergacten. When activity empbases are. modified by thé

length of time children attended Head glart,‘ just one find-
ing emerges. ~ The longer children attfend centers with aca-

' "demic emphases, the higher the scores on gﬁe 2% the eiéht,
" . ‘achievement scores (viz;d naming letters). A few other

impacts-of the relationship between length of attendence and
. - Y

type. of activity on varioius outcomes were noted in each of

the different regigns of the country although ‘no consistent

trend emerged. {See Question 7 for a full discussion of
these findjngs,3 ’ ' '
. L= 4
? )‘ . hd ) ‘. e
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In respect to the affective/social outcomes, there is a
‘consistent te}htionshib betveen the amount of enphasis given
to expressivesdrasatic play activities and the development
of assertiveness in Head Start children. In three of the
four regions offtheacountry, those centers which enphésized
expressivesdranmatic play had graduates-who wers judged to be
sigﬂificantly more assertive than the -graduates of centers

- not emphasizing these activities.

Questjon 2: Ethpic Composition of Families Sexved by Head
stagt ' \

\
\
-

The original apalyses indicated that Head 'Sqart genters
varied with reZard to the -ethnic mix of the famlies
enrolled. l number of inpo:tgnt issues about the sources of

‘such variation, the continuitf {or discontinuity) of ethnic

‘mix across Head Start and the public schools in which the
Head Start children enrolled, and the consequences of these
various kinds of ethanic experiences were' not considered in

* the original analyses; The purpose of the present analyses
is to proviheza more detailed examination of the character-
'isgics of centers with different‘Jethnic nixes fnd the real-
ti&néhip betweed center ethnic® mix and the pubfic school -
classioom.mix. ‘°§g addit}on, the present analyses considers
the effects of ethnic mix on child academic and social
‘aeialpgment: peer adjustment, and patental attitudes toward
the public schaols.

In order to consider these issues, the ethnic mix of both

- centers and the public school classrooms were categorized ian

‘terms of percent - of various ethnic groups. The following
categories were used: V

1. 90% or more of one ethnic group= homogeneous
group, referred to as a Black center or a ®hite
classroom, as the case may be.

;' 2. .70-100% of cne’ ethaic group= predouminantly one
,.ethnic group, -refefred to as pradominantly Black,
or predominantly White as the case may be.

' P
-‘ . .’.8-

R ' 15




Atleast 50% of oné ethnic group= majority of one
5
ethnic group.

4. No predominant -group= grouy in which no ethnicity
achieves more than 50% enrollsment. This occurs
wvhen tvo ethnic groups are equally :epreseniéd, or
svhen there are thrzee ethnicities represented in
the groups, none of ﬁhich achieves S0% of the
total. ) ’

The ethnic gtodés reported here are Blacks, Whites, and
Othere. Thi’s latter category is almost exclusively Hispan-
;cs. Although the Hispanic children are reported 1in the
summary tables-according to their country of origin {Puerto
Rico, Cuba, or dexico), for analytic purposes they have been
combined into one group. Since the analyses were separately
perforzed within the several geographic regions of the coun-
try, there is very 1little overlap between Puerto ’Rican,
Cuban or Mexican~American children in the analyses.

rS

what are the racialsethnic mixes of the public school
classes into which the Head Start childrep enter? '

<

Approximately two-thirds of both Black and white children

attend a public school class with a predominance {(at least
70*) of children of their own ethnic background (Table
02.1)« ‘That is, 56.4% bf all Black Head Start children
attended kindergarten classes with 9¢% or mdrE' Black chil-
dren in thea, and 11.7% of all Black children attended kin-
dergarten claSses with 70% or more Black children. Simi-
larly, 54.4% of all White head Start children attended
kindergartén ciasses with G0% or amore . White childremn in
them, and 13.5% of all White children attended kindergarten
classes with 70% or more white children. In addition, 63.7%
of the Black Head Start children attended centers with 90%
or more Black children in then. of these children, 51.1%
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attended kindergarten classes uiEh 90% or more Black enroll-
pent. AS in the case of the Black children, a majority
(53.1%) of the White children attended centers with at least
90% White children. Of these children 60.0% attended kin-
dergarten classes with 90% or nore white children.

Are there systematic differences in child outcone mea-
sures between,the children from centers with different

racial/ethnic mizes?

<

h o

o

There are no Systepatic differences in child outconmes,
with respect to reading. math or social measures which can
pe attribated to differences in the ethnic composition of

CentrrSe

Yhea Head Start children enter elementary school
classes with racial/ethanic composition different from ’
the Head Start center do they experience any problems
of peer adjustment as measarad by the Schaefer Hostil-
ity/Tolerance and the Bellar Aggression rating scales?

shen comparing children who encounter continuity in eth-

' nic coaposition of Head Start Center and elementary school

class with children who:attended an elementary class vith a
different ethnic composition then their Head Start Center,
there are no apparent differences 0B either of the peer
adjustment measures. vt should be noted that 79% of the
qhildren paintainced continuity of ethnic composition from

-] >
—




their prescliool situation to their elementary school class.

o

Are +*here differences in parental attitudes toward
schodl,’ or . educational aspirations or expectations,
vhich are associated with ethaic <omposition of cen-

ters?
'5/-\\/*

]
d

-

In general, parents with children in 90% or more Black or
90% or more White centers expect that their ‘children will
-acquire more education than cther parents. Parents of chil-
dren who .attended 90% or more Black centers temd <o show
pore external locus of contrcl tﬁan dc other parents anrd to
have more negative attitudes toward public schools. Parents
of children sho attend White. centers have positive attitudes
toward school, but do not view education as a @eans for
apward mobiliéy or as a_ method to pepetuate social tradi-

tionalisa.
Questio Ethnic Compositiop of Staff Participating inm

n 3:
Head Start

The origingiaanalysis of the distribution of staff eth-

picity within staff positions indicated an almost egual
representation of Black and White staff (47.3% and 44.4%
respectively), and the ethnic compositions were generally
equal_at_all staff lewvels. Howeyer, the degree to which
there is ‘ethnic representativeness acress 'stafg levels
within centers was not addressed. It is therefore the task
of this ‘secondary evaluation to examine the data relevant to
the issue of ethnic representation within centers at all
levels of staffing.

70 what extent are Staff with different ethnic back-
grounds represented at the staff level within indivi-
dual centers? ’

»
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Although there are relatively equal percentages of Blacks
and Whites found at all levels. of center staffing in the
total group of centers, vhen staff ethnicities of individual
centers are exasined, three-fourths of these centecs tend to
be composed of 80 to 100 percent of a single echnic g:oup;

-
el

For those centers which have a racial/ethnic mix at
J} the staff level, are there systematic patterns of eth-
nic staffing or do differeﬁt ethnic staff tend to be
distributed across all levelé - (CeGey supervisor,
teacher, aide)? s :

The composition of staff within individual centers tends :
-£t0 be of a single ethnic group across all staff levels. In

centers where soae racial/ethnic mix of staff does occur,,

there is no systematic pattern of ethn%c staffinge. There

are occasional iﬁstances of White teachers working with

Black aides, or Black teachers working with White aides.

,
- 4

Are there systematic patterns of ethnic staffing
across types of spoasorship?

Centers under the auspice of local Community Action Agen- -
cies (CAA's) utilize staffs with a great variation inp
racial/ethnic aix, while public school opetatedccenters tend
to utilize White staffs and the remaining centers tend to
esploy Black~sta£§s.

A}

Does the starff coamposition generally match-the etlnic
couposition.of the Head Start ‘children for individual
. centers? - Do those centers without a match tend to be
located in any particular region or in- any communitvy
“type? .

N w8 )




There is a strong comsistent match between the ethnic

) 4

-

composition of staff and children in individual centers in
this sampie. Where non matches do occar, thebtypical situa-
~ tion is of am ethnically integrated staff serving either an
all Black or all white group of children. A few instances
< of non match between staff and childrea showed an all white
stafk serving a mixed group of children. These few non
patches are _not’ systematically found in any particular
region or community type. )

Question 4: Head Start Center Austices

The Head Start prograzs sampled in the transition‘study
vere sponsored by Community Action Agencies, Nonp:éﬁit Agen-
cies, Public Schools, C&ilege, BReligious organizations, and
others. In this project, the relationship of auspices with
center prograsms, parent attituydes and bekaviors, and chiid
outcoaes are considered.

Are center auspices distributed equally ia all regions
of the country? ‘

No. Centers sponsored by Comaunity Action Agencies are
“found in all regions and in all conrnunity types (Table
Q4. 1) - aAlthough they are gemerally in the majority, it is
.in the. Southeastern section of the ;ountry where they
accpudt for a minority of centexs. Public schools sponsér
Head Starts is all regions but are found only ia the médium
and large cities in these regions and not found at all in
sma}l towns Gr rnial areas. - The <remaining sponsors are
fouﬁd in very restricted segmen}s of the country.

Are there major diffeiences in the family background
of the_particigants across different program sponsor-

ships?

- . i £ A . N ‘:._-,
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There are significant differences in the socio-econonic
status of parents enrclling their children in Head Start
Centers under different auspices.’ Higher per capita incomes
are found for parents with children in centers operated by
CAA's - and religious or nonprofit groups, Wwhile lower per
capita incomes are fouﬁ& for parents with children enrolled
in ceaters run by colleges or qﬂiversities or the public
schools. This pattern, however, also reflects Jifferences
in socio-econonic status associated with different regions
of the countzy. Very few CAd sponsored centers are found in
the Southeast and no religious groups from that region
enegged in the sdmple. Conversely all of the university
based centers are in the Southeast whereas most of the non-
profit agencies are located in regions with generaliy higher
incomes than in the Southeast. It -is likely that the aus-
pic .s of the center in which a child is enrolled is deter-
mined b§ the regional conditions in which the child lives
rathr than by any choice process of parents or centers. .

e

) -
Are there variations in program activitiss in centers

under. different sponsorships?

*

To a small extent, ceaters sponsored by Community Action
Agencies are equdlly divided among those which ‘emphaéize
academic activities, those which emphasize social activi-
ties, and those which emphasize dramatic/expressive play.
However, among centers sponsored by public schools, half
emphasize social activities and the other half have no dis-
cernible activity qméhasis. _ There is not enough data %o
reliably describe -the activity emphases in the centers sron-
sored by other agencies.

Are there differences in staffing patterns across dif-
ferent types of sponsorship?

- 14 - 1;9
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- The racial/ethnic mix of staff in CAA operated centers
were very diverse with comparable numbers of these centers
having ‘predominantly W®hite 'staffs,' predominantly Black
staffs, or gtaffs vith some racial balancs. Centers spon-
sored by public schools had either predcominantly’ White

-staffs, or racially balanced staffs. Centers under the aus-

pices of cclleges or universities or unspecified auspices,
all of which were lccated in the Southeast, were staffed by
Blacks.: : »

- Adre there differences in staff and parent <¢raining
across different types of auspices?

>

There is very little variation among center sponorshipé
uith°\gegard to teacher or parent training opportunities.
éegardléss\of_ the "typa of séonso:ship, both teachers and
parents had oppdrtunigies to." attend inservice teaching ses~-
sions by superCvisors or consultants. Teachers also had the
opportunity to attend classes at local.cclleges to better
their teaching skills. >

.

Are there differegces in child outcomes in programs
under different spousorship?

-

"There is no discernible effect on aay of the acadeamic or
affective outcomes associated with the auspices of the Head
Start centerse.

Are there differences in parental attitudes *oward
sca0o0ls across different types of sponsorships?

v

124

Parents with childrzz enrolled in cesnters operated by
colleges or unspecified auspites tend to have a more nega-
tive attitude toward school. This pattern probably reflects,

-5 - 19

1 v

SES——— :

&




6 0o g T A eSBTIL ST L
Nk s

some regional . differences since all centers in this group’

are found in the Scutheast. Generally, . the attitudes ofn
parents toward schools do not differ significantly across

types of sponsorship.

?
P

. Are there diffefences in parent educational aspira-
ticns and expectations for their chiudren across—dif-

ferent types of sponsorship?

| , :
There is po difference in parents' perceptions of their

child®'s ability or performance in school with respect to
different types of sponsorship. However, parents vith cust-
drea enrolled-in'public'school operated centers tend to have
somewhat lower educational aspirations for their children. -

1y PP SN L

Do teachers® perceptions of Head St%;t childrep differ

under different types of sponsorship?

«

5.
o
3
5»5’,

't

e ¢

No. Although public school teachers' perceptions (sunnér-
ized in the two scales called "All American" and "Assertive-
ness") differentiates sharply becween children who go to
Head Stert and those who attended other rceschools . (or no
preschool at all), these perceptions are not at all differ-
entiated by the sponsorship under which the Head Start chil-

dren attended preschool. . .

= v

Is parant involvement different in Hzad Starts under o
different spocsorships? )

~

YeS. Qa;;5t§ vhose children attended, either Conmadnity ’
Action Agency or ‘public school sponsored ceénters tend to

participate at the ‘Head Start center or talk wvith their
children®s teachers aofe\\oftenrthdn parents who attended
centers under other kinds Of speasorship.

-
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Question S5: Parent Inveclvement in Head Start

one of the major components of all Head Starct prograas is
parent involvement. . This project focused on four measuares
of’parént involvement: ~{1) parent involyement at the Head
start Ceanter, (2) parent involvement with the <child's
teacher, (3) parent involvement with other parents, and (4)
§hrent involvement with thec-child ir the honme. These mea- .
sures have been exasined in relation to several characteris-
tics of Head Start families and Head Start Certers.

Do the patterns of parent involvement vary according
to family backgrouand? . -

3

Btbnicity and socio-economic status are related to cer-
tain indices of paTent involvefhent. Wwhite pérenis end to
participate in Head Start activities-'and talk #ith their
child's teacher aore often than Black parecats. Biack par-
ents,, especially those of first greéders in the Southeast,
tend to help their children witb school work more fre-
guenctly. Parents with higher socio-economic status, as
evidenced by per capita incone and mother's education, tend
‘to help at the Head Start Center and talk with their child's
teacher acre cften than those of lower socio-economic sta-
tus. Pamily configuration, includiryg the size of the family.-
and the nuader of adults in the home, as well as the employ-
gent status of parents fail to show a relationship with any
.of the indices of parent invclveament.

x

© ghat is the relationship ‘between the type.,and fre-
quency of parent involvement in Head Start and par-
ent's attitude toward school?

Parents vith a negative school attitude who believe they
could do little €0 improve the school ' tend to be less
involved in.Head Start. However, children of parents with a

-
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pagative school attitude tend to ask for . more help f£from-
parents in -the home.

Do the patterns of parent invelvenment vary according

J to region or community type?
~

AN

T
2

. Pa:ents in the Southeast tead to be 1ess invelved in Head
Stattr activities and interact less with their child's .
teacher than those ia other ‘eglons. L higher percentage of
parents liv1ng in the West help out at the Head Start Center
at least once a week than elseuhere. However, the number of
. times parents were asked by their children to help with
school work at hoame was considerably higher for pares*s in
the Southeast.

§ith ‘Tespect to community type, there is little variation -
in rates of parent involvement for any of the indices.

° .
o o L

Does the type and frequency of parent involveuwent vary
under different prograsm sponsorship? . {

parents of children who atteanded -Head Start Centers oper-
.ated by public school or local Community Action Agencies
partzczpated more in Head Start activities, talked more fre-
quently, with the child's teacher, and were asked for help on
homework less frequently than parents of children who
attended Head Start Centers operated under other auspices.

<

-t

Does the type and/or frequency of" parent involvenment
% in Head Start and in public -school differ according to
. the center's racial/ethnic pix? -

L)

parents of children enrolled in Head Start Centers vith a-
ptedoninantlf White enrollment tend to help at the Head
, Start Centers more freguently, communicate gith theic

L Tt 22
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child"s teacher amore often, and are asked to help their
"children vith school work less frequently than parents of
childrfen vho attended predoninantly Black Head Stagt Centers
or centets vith a racial/ ethnic mix. .

.

Is - the type andsor duration Jf parent 1involvenment
related to'chiié outcome geasuteé? If so, how and for
vhich outcomes?

@

There is no systematic relationship between <type and/or
duration of parent involvenent and child outcome measures.

.

’ 1 Is the type ‘' and/or duration of parent involvement
y related to the 1learning enviicnment'.and" learning

naterials found in the Head Start children®s hones?
If so, does the relationship change with different
family backgrounds?

-

£ There is a strong positive relationship between the nua-

om e 4 ey 14
kS IS

ber of educational materials and books found in the home and

Yy

oy

the parenf's.in}olvenent in Head start activities and vith

vy
..‘,,
.

. the child’s- teacher.  These relationships hold true regard-

™ aO33 e b
o ')"

PR A d

less of the family's ethnic backgrbuﬁh or its sog¢io-econonic
v StatuS- . >

9

Va
Are the home learning materials-related to the child

- outcome measures?: Does this vary with family back-

‘ground? P . .

e

- There is a relatlvely sttong positive relatlonshlp bet-
veen the number of educatlonal pmaterials found in the home
and several child putcome‘ peasurese. Al*hough the strength

relationship between educational mater;als,in~the home and

v L)

y

. of thess relationships varias with tespec* t reéion,‘ the’

i
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three antcoies, Copy Marks and Oral ®Math I and IIT/ reasain
_ positively related across all regionse. These relationships:
remain significant when socic-economic status is held con- :
stant.

A

gyestion 6: Preschocl Experience of Non-Head Start Children

, o

In tas ociginal‘anay;ses; almost half of .the nor-Head’

. Start childrén had experienced some kind of out-of-home
preschool.. 1In addition, nmany dead Start thildren had some
kind of'preschool experxence before * enter1nq Head Stact.

. The prosent‘analysis identified 1034 Head Start children in
the data base, of vhon 121 had some preschodl in addition to
Head‘startg ‘Also Ldentlfied vere 555 children who did.not

go to Head Start (i.e., the comparison children). Of these,

211 attended sone kind' of pfeschool before entering the
public schools. The present -study exanined these four
groups of children (Head, Start children with and without -
some other experiences, and non-Head Start chiliren with and ~
vithout some kind cf preschool experience),6 on ~a nuaber of
dimensionse Reported in this section are the comparisons
vith respect to the kind of non-Head Start proglams they:
attended, their family backgrounds, ind the perceptions of

.-

these groups of children heldc by their public school }each-
ersSe & . ‘
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Yhat type of program did the non-Head S*art chlldren
attend? What type of program did these Head Start

ppoeTr e
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chxldren with other preschool experlence ‘attend?

»
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The p:edominanglpreSChool éxperience ‘for the non-Head N :
start children was i nursery school (46%), with day care é
{30%) the second most predominant. This'was reversed for :
the non-Head Start experiences of Head Start children who
had attended séne cther preschool before Head Start. For
{hese children the predomizant non-Head Start experience was
g o T . * . 3 « -
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. day catza (46%) end tﬁen npursery school {25%). . Thls mav
reflect ths higher per capxta 1ncone ot - non-ﬂead start fami-
-~lies (see be}ov) for vhon day care mav nct be as-lntcncely

néeded as'Head start families. >

¢ >

‘ Ce =
“n t - g

~

ﬂow long did the chzldren in this saaple aééeﬁd their
respective préschools? - ’

.
i

-] -
- . . e

-

+ ' Only Head Start chiidngn tépd:te have a one year experi-
ence in preéchool'uith relatively iittle varidbilitﬁ around
that figure. ' “. P . .

The children who atténdea presth;cl.before "enrolling in

_ Hedd start fall into tuo groups. +a) mﬁo~é vho had just'one

+ year including -Head Start and some othér expertencé ‘and " b)
Those who had 6-12 months'of some other preschool and then a

“full year, of Head Start. Yo - '

Noh-Head Start children vho attended soma other preschool
progtal also fall xnto tvo gtoups' aﬁ‘ .40Se uho attended
for one year cr less apd, b) Those who a:tended ‘for -2

. years. e i
- . ‘”
" The length of enrollment in presbhool is a factor which .
. dzstinguxshes betveen Head Start chlldren and non~Head Start
chzldreno The latte: group showed much greateerqugblllwy

in hhe length of taeir pfeséhbolfexpergence than .the Head

Start children. . . .

.
-~ \

&

What differences .are there in family background bet-
veen Head Start, .nocn-Head Starct, Head Staz+< plus cther
preschool experiznces, and no preschool groups?-

o

.

The Head Start-only families in this sawple had the lowu-
/ T § '
T . -21- R25.
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ast per.capita irncoll of all groups. Within the Head Start
group, those families who sent their children to an addi-

tional preschoo} had a _ slightly higher per capita income

than the uead Start-only families. The non~Head Start faai-
. lies were all significantly higher in per capita income than

‘the Head Start fanilies, Dbut those who sent their children

to some gther acn-Head Start preschool had the highest per-

cqpxta incoms of all groups in the study. Those non-Head .

Start’ families who did not send their children to any pres-
chool also had szqnzfzcantly higher income than ‘the Head
Start fanxlxes, put a little lower income than the families
who sent their chzlaren to some non- Head Start progras.

The Head Start families include motbers with the lowest

. ——level -of conpleted education. Famzlzes who sent their chil-
. dren to other, non~Hegd_Start .preschools are among those

';iith the highest levels of tcompletéﬁ éducg}ion of the moth-

-

ers. The non-Head Start families with no preschool fall in
an intermediate positiond of educational achievement. Non~
Head start families vith p;eschool have the highest level of

uothers sho coupleted hlgb school and had more than hlqh‘

.

school hackgrounds. .

>
13 o

In general, there is significant dafferentlatlon between
Head Start families and non-Head Start families despite the

fact that all of the children selectéd were from the sanme-

public schcol classes. Clearlys within the same communi-
ties, Head Start fanmilies come from a lower—SES than fami-
lies who send their ckildren to other kinds of preschools.
Indeed, in the compunities selected for this study, Head
Start families are in a lower SES than families who chose

hot to send their children to any preschool program before

Kindergacten. . .
" .

The ethnic differences among the families in this sanmple

‘appear to be tied to the economic differeaces among them.

Pamilies which send their children to Head Start {#ith or

‘without some other kind of " preschool experience before Head
Start) " are predoainantly Black families but vith a moderate

T 22 26
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(one'thi:d to one q&artéé) nunrber of White farcilies. Those
in the nonﬁéeaq Start groups are very heavily WKhite. Blse-
vhere iﬁg%hiS‘report, it has been found that the Black fami- -
lies.in the present saaple tend to be larger, with lover
incore, and vith 1less education for the aocther than White
fanzlxeé and that, with the present findings added, tend to
be in. Head Start gather than non-Head Start preschocl pro-
grans. The thte faniéxes who send their children to Head
Sta:t have conszderably lover incomes and less mothers!? edu-
cation than the White families who send their childrcen to
‘other presghqols. » ,

3

Are the children in these preschocl categories equal-

""ity distributed across resqions?

The regional distribution of Head Start children is dis-

. tinct from that of other children in this sasple. Approxi-

mately two-thirds of <+he Head Start-only children are

’ 5located..in the eastern section of the country, equally

divided between Northeastern and Southeastern sec:ions. The

pattern of preschoolvattendance vhich includes. some other

preschool first and then enrollment 1in Head Start is signi-

ficantly 'unde:represented in * the Northeast and is over

represented in the Southeast. This is probably a teflection
of the lack of kindergartens in the Southeast. sost. {s=e -
h«low) of the Head Start children in the Southeast are one
year older and enrolled in first grade rather than kinder-
garten compared to the Head Start children in the zrest of
-the country. Therefore, +the preschool experience of the
ﬂéﬁd Start children {predominantly Black) of the Southezast
vas & kindergraten level experience. This meant that any
prekindergarten experience for these children would be in
addition to Head Start. Thus, the Aead Start plus otzher
preschool group of children are primarily Black, primarily
from the Southeastern section of the country and primarily

-u- 27
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older than other Head Start children. They would havg\heag\
T tested for this study in their first grade rather than in
their kindergarten. i )
M g
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Are there differences in the type of play material in
the homes of the Head Start, non-Head Start with and
: without prescheol and non-preschool groups? ! .

T
&

LY

Of the ‘dozen play materials which were wmentioned in the
pareat interview, Bead‘start families reported a presence of
only‘three categories of materials in the same proportion as
non—-Head Start children, or even children who did not go to
pteschoal. .It was on;i in the presence of crayons and
paper, hasmer and nails, and catalogues and magazines that
Head Start hoass wvere egaal to non-Head Start: homes. The
categories of play materials which vere found sigaificantly
less often in Head Start homes than in all the other homes
fﬁclnded: plants, put-toqether toys, play dough, =agic
markers, puzzles, SCissS0rsa. It should be noted that faxi-
lies who did not saerd their children to any preschool
teported the presence of these toys and materials to a sig-
nificantly greater extent than the Head Start families.

. Are there differances in the amount of verbal interac-
tion between parents and children in Head Start and
non~Head Start families? 1Is there a difference in the
pattern of TV watching?

rhere is no difference in the rates of verbal interaction
raported by the several categories of pacent ip this sample.
There is a difference, however, in the pattern of TV aatchQ
ing. The Head Start children are described as watching TV

. more often than any other group (almost 40% watch more than




3 hours every day), and the Head Start plus other preschool
watch TV the least ofter (40% watch no more than a few hours
each week). Once agaih. this difference between the Head
Start only And the Head °“Start plus other groups may be a

T~ _reflection of the clder age of the latter groups and the

faé?\thag they were attending first grade rather than kin-
dergarten at the time of the studye. First graders may have
less tiame for TV than kindergartenerse. x .

Are there differences in parental expectations among
the families of Head Start and non-Head Start ‘chil-

dcen?

<

There are éssentially no differences in the expectations

" which parents hold abogt the success their children will
have in school. Three guarters of all parents expect that
their children vill perfora from "average_to good™ in public
school. However, Head Start parents-expect their children
to conpleie their education when they graduate from high
school whereas parents who send their children to other
preschool expect their children to attend a four year col-
lege. The parents of children who did not attend any pres-
chool have an educatiocnal expectation pattern which is very
similar to that held by the Head Start parents. These dif-
ferences are related to family income in a very specific
vay. - The higher the incone, ihe further the child is
expected to reach in education. However, income is not
~elated to the parents' expectations of how well the child
¥ill do in |school. Essentially the same finaziq is preéent
vith respect to the ethpicity of the family. ¥hites expect
their children to go faurther in school than Blacks, but

there is no difference in how well they exgect their chil-




Y R e R e Lo Secheo N et

R 3 PR 15 N 0 Sa 2

X AL AP PN -

iy « - s
. v

~

dren to perfora in school.

‘ﬁov do the public school teachers perceive the Head
Start children compared to the non-Head Start chil- °
dren? - Ave these differences related to family back-
ground? °

Public school teachers were asked to raze all sample
children on a series of scales which vere statistically con-
bined into two dimensions as follows:

~ -

a

1. Socially mature, popular with peers, and acadeai-
cally motivated (called, “*The All American childw
scale) . '

: L 4 ~
2. Assertive, protective of rights, enjoys the ccm-
pany of adults and children {called "Assertiveness
scale) .

There are regional differences in +the ratings given to
children by public school teachers. Teachers in the Bor-
theastern‘anésSOntheastern sections of the nation rated all
children significantly lower on the 3ll American scale-than
teachers in the Hestern sections of the countrye. However,
only the children in the Southwest were rated low on Asser-
tiveness by their teachers. W®hites wvere always rated hkigher
on the 211 American scale and lower on the Assertiveness
scale than the ratings given to Black and other minori=y
children.

&

Despite these regional and ethaic diffeTences in teacher
ratings, there ‘are real, and indeperdent differences in
these ratings of children depending upom <the prsaschool
experience they -acquired. These differences follow Head
Start, non-Head Start Aistinctions consistently. Head Start
children (wvith or without other preschool experience) are

__significantly lower in the ratings -they receive on~the A1T

30
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llaxxcan scale (non-néhd Start children who go to preschool
tecexve the highest :atlngs on. this dimenszon). At the sane
e tilﬁ" ‘Head ‘Start children (with or without other preschool
X experience) are rated as significantly more Assertive than
. non-uead Start children {children with no preschool experi- .
‘ence are rated as the least Assertive of dll groups).

- These :atings b7 public school teachgrs*a:e also related .
4o the family background of the children in very unique
vays. Income, sothers® education and the amount of academi-

- cally stimulating materialssactivities vhich go on in the i
home are alil positiiely related to scores on the All Ameri-
can scale but bear no relatiomship with scores on the Asser-
_tivéness scale. ASsertiveness appears to be a property
vhich public school teachers perceive in Head-Start chiidren
regardless of the family background (except for the Head
Start children 1n the Southwest where cultural factors in
the fallly lay nltlgate against assertive behavior). ,,1,w

s

Qgestlon‘lz performance of Bead Start Children in Public
) Aﬁbo

The initial analysis of the transition data showved that
some effects on academic and social development associated
vith Head Start attendance could be discerned. The present

araiyses continued examining some of these issues to deter-
mine if Head Start effects are distributed equally across
rosions of the country, are associated wvith the kinds of -
activity emphases that vwere offerred in different Head Start . -
centeré, are associated ‘with family background factors, or :
are associated with patterns of parent involvement in the -
Head Start centers.

Are Head sStart effects dis:ributed equally across E
regions of the country? ) , :

v‘
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. There is cne effect, strongly associated with Head Start
rather than wvith any other kind of praschool experience,
® wvhich is found in all regions except the Southwestern sec-
tion of the couniry. This pervasive effect is reflédcted in
the measure called "Assertiveness" which is derived from
public school teachers? ratings of their children. These
teachers rate Head Start children as more assertive than the
other children in thei:z classes in the Northeastern section
gf the country where wmost of the Head Start children and
their comparisons are White, in the Southeastern section
vhere most of the Head Start children apd thedir comparisons
are Black, and in the Western section where there are rela-
tively large nusbers of both Black and White Head starters
and comparison 'children. ' The Southwestexrn section of the
country has a preponderance of "Other" (Hispanic and Native-
American Indian) children in Head Stact, and there the
public school teachers did no£ see Head Start «children as
any more Assertive than other children.

performance on the Wide Rahge Achievement Test (WRAT)
indicated few effects attributable to Head Start and these
few were scattered over just two of the regions. “‘In the

Southeast section of ‘the country (frisarily a Black Head
Start group contrasted to a BElack cozpaxison group all of '
vhor were first graders  rather than kindergacteners), Head
start children were signifizantly ahead of ' the comparison
group on one of the math subtests (oral arithmetic) and were
slightly ahead on another asathematics subtast and a -
yisual/motqr-task involving copying marks. In the South-
vestdrn section, the Head Start children (heavily Hispanic .
and Native Amefican Indian) were significantly better than
the comparison childrem on the copying marks subtest and
tended to be ahead ‘on counting dots, Note that the Head
Start centers in both the Soucheastern and the Southwestern

" gections of the co&ntry had the strongest emphasis on aca-
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)d§i§¢,gcti¢ities of all the centers in the country.

v

"Are the outcoaes of Head Start® associated with the
"+ -kind of activity eaphases that were offerred in the
different centers? “

5
° 3

Although centers Hhich'enphasized acadenmic activities
tendéd to be concentrated in the Southeastern and Southvest-
ééhusec;ions‘ of the country (2-3 of the 8 WRAT subtests _
.éhqvad slightly higher scores for the Head Start children), o
thqjtcpnds vere not stable enough to suggast a significant :
rel&ticnship _between ‘the Xkind of activities which were
esphasized in a center an the overall performance of the
Head Start children on the WEAT in public schocl. However,
H_w*gggimghgﬂlgngthmbf time a child attended Head Start prior to
entering public school is considered, academic activity
eaphases do show an affect. ‘‘he longer Head Start atten-
dances-are associated with significantly hishec scores on
the "XKaming Letters" schisst on the WBAT, ‘vhen that atten-
.dance occurs in centersiwhich emnphasize academic activity. ——r——

&l

s
BS

A few trends within sore regions are discernible, which,
may reflect the unique socio~educational processes in those
regions. Head Start centers in the Southwest which empha-
size.acadeaic activities show higher rerformence on "lLetter
Recognition® than centers in the Southwest that do nct
enphasize academic activities. This is not found elsevhere
and may be unique to these children. At the same time chil-
dren who graduate from Southwestern centers which emphasize
social developaant shov significantly higher "spelling and
Reading® scores than children who graduate from Southwestern
canters ihaﬁ do not anphasize social development activities.
Hovever, the effect of thié activity enmphasis in the Nor-
theastern centers is lowaer performénce on some resading and
sathematics subtests. Finally, Southwasterg”céhters vhicﬁ
giphqsizs draéa%ic/expressive play activities have children
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vith significaotly lower scores on “Spelling and Reading®
., whereas exictly the oppositeseffects are found among chil-
dren who .attended Sontheastern centers enmphasizing dra-
natic/expressive play activities. ' ‘ A

<In terns of social-emotional outcomes, it is in tha
éontheastern,-Northeastern and Western sections that consis-
. tent effects of activity empiases nn outcomes atre found.
Here,  higher center scores obp expressive/@rauatic play are
associated with higher assertiveness - scores. It ‘'should ba
noted that the lack of such a - relationship between activi-
Hlties and asserttveness in the Southwest is confounded by the
fact that relatively low. assertiveness scores were found in
flead’ Start childzen in this region. It is here that most of
‘the Hispanic and. Bative American children on the data base

2

are- found.

.

- Are Bead sStart effects associated with family back-
ground factors?

The most consistent £inding related to parental/family
background has to do with the social/motivational outcomeé
of gead Start. These outcomes are based on teacher ratings
of children in public schools and have been reduced to two
major variables. 1) "All American Child" (high scores indi-
cate that the teacher judges the child 'to be an independent
" learner; not introveirted; task oriented and persistent;
popular witb other children; likely to be a high acadeaic
achiever; and not conflicted over asking for ‘telp), 2)
Assectiveness (high scores indicate that the teacher judges
the child to be high in enjoyment of and desire to have con-
tact with adults and other children} relates aggressively
with others; has a lov tolerance for intrusicns). There are
clear relationships betveen family background factors and
-the "All ‘American" scaie, and no relationship between these
factors and the nAssertiveness® scale. For a full discus-
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sion of these social-motivational outcomes, see Questiocn 8
of this.Report.

There is a very diverse pattern of relaticnships among
fanily background measures and the WBAT scores used in the
present study. This diversity reflects the regional diver-
sity of the sample which in turn carries a host of cultural,
ethnic, and socioeconoaic differences. For example, in the
Scutheast where almost all of the children are Black first
graders and where almost 20% of the Black children went to
some preschool program other than Head Start, the relation-
ship between the family background measures (mothers® educa-
tion family income, and a home stimulation index) " and the 8
WBAT subtests- vwere generally weak and in scme Ccases nega-
tive. However, these relations wvere considarably weaker for
the Head Start children than for the other childrsn in the
regiqn,'.so that this can be considered somet@ing of an Head
start effect. '

similarly, in the Northeast where most of the children
are Wbite and 20% of them went to some preschool othez than
Head Start, %he relations between the fawily background mea-
sures, and in particular, the home stimulation lndex, and
the WRAT measures are quite hich and positive. Here too,
the relations are weaker but still high for the Head Start
children alone which suggests a possible Head Start effect
for these White children as well. However, in the west and
in the Southwest, the relatiqns betwveen fanily background
and WRAT are moderate and very much the same for the Head
start and the other preschocl (or no preschool) groups in
those regionms. Generally, tkere is tendency for higher SES
families to have children whc perform higher on some of the
WRAT measures but this is less true for Head Start children

, and particularly H?ad Start children in the Southeast.

Are Head Start effects asswuciated with patterns of
parent involvement in the Head Start center?

-3r- 35
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There is no evidence that any form of parent parcicipa-

tion in the center, vith children, or with other parent is

-,associated with any of the outcome meadsures.

Questijon-8: Jeacher Perceptions of Head Start Children

o~ »

_ The original analysis of public schoel teachers? rating
of children in their classrooms showed that Head sStart chil-~
dren vere generally rated kKigher on some social motivational
factors than other children. The interpretation of these
findinés is difficult until the meanings underlying these

~ratings are determined.- The purpose of the present analfsis
is to extend the examination of teacher ratings to clarify
their meanings, to establish a set of scales that would
reliably reflect these meanings, and to determine the rela-
tionship betwveen teacher ratings of Head Start children and
family background characteristics of the children as well as
their academic perforaance. '

In order to deal with tHese issues, the teachers!' ratings
of children, as measured by subscales on the Schaefer
Teacher Rating Scales and the Beller Teacher Rating Scales,
vere factor analyzed. Two clear apd independent factors
emerged. - They represent the two major dimensions of meahinq
vhich underly the teacher ratings. Thase factors and their

bames are:

I. The All American Child, composed of a, combination of
the folloving:
Independence in learning
Not introverted
Task oriented
Popular with other children
Likely to b2 a high acadenic achiever
Capable of asking for held when needed without
- fear or guilt ;

e
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) “'If;q'hsse:tiveness, composed of a combination of the fol-
" yowing: L ] ‘
- Enjoysent ' of and desire to have social contact
yithAadults .
- . Bnjoyment of and desire to have social ‘'contact
" with other children .
Aggressively relates to others

Low to%erance for frustration or imtrusion.
2

UtilizZing factor ‘scores each child ' was scored on these

t'o“sgales to' represent teachers® perceptions discussed in
the next sections. '

/ e . 3

. «

] Do puhl;c school teachers' perceptions of Head Start
children vary accoding to family backg:ound’ - of the

. ?

., children?

. of

Kindergarten teachers tend to perceive children froa higher
income families in "which there is wore stimulating materials
in the home as higheér cn the All American Child scale. That
is, -teachers perceive these children as more popuiar, pre-
sistent, task oriented, high achievers, frieandly éhd outgo-
"inga :

© On the other hand, teachers do not judqe the asse;tive-
ness of children according to the character of the family
background.

’
/
/

is there a relationship betwsen teacher perceptions of

childrea and their social and academic pegformance in

R Y T i ST Sy

kindergarten?

~

£
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Chzld:en who are rated high by teachers on the All Ameri-
can scale .do achleve at higher levels than chlldr-n yvho are
rated by - teachers to be 1low on the scalee. on the other
hand, chxldren who are rated high on:;he Assertiveness scale
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have the sané distribution of academic scores as childr=n
vho are rated ‘low by teachers. It is possible that teacher
perceptions of children on sose properties suca as persis-
tence,. popularity, and indepéndence are influenced by the
fanily baékgroudﬁ, of the c¢hild and in turn influence the
acadesic performance of the child. However, teacher ratinq
of Assertiveness appears unrelated to the family background
of the child and has no influence on the acadeamic perfor-
zance o£~the child. .

-
- ) \
<@

Question 9: A Hodgl~g§b1ntgrgefationshigs Amonqg Predictors.
of Child Qutcomes. ”

In the otiginal study, a series of outcome measures vere
analyzed as dependent upon such family background factors as
mother's education,- family income, and home stimulation var-
iables. In addition, selected measures of parental atti-
tudes and parent involvement.were used as predictors. In
the secondary analysis, these factors along with measures of
Head Start activities are entered into a’' model of interrela-
tionships to find the most effective set of causal paths to
child outcomes. These analyses attempted to ansver the fol-
lowing question: '

L]

©n

Is there a predominant set of interrelaticnships among-
SBS factors, parent attitudes, home stimulation nea-
sures, parent ihvolvement measuies, and the Head Start.
activities which leads to heightened levels of child
outcoaes?

There is one set of ~interrelated factors which 1lead to
small but importarnpt effects in a- few of the <child outcone
neasures. The set is.composed of Head Stact as a direct
factor in child test performance (the major component of the
set), plus Head Start as a contributor <o the presence of
acadesically stimulating events in the hogg“uhich in turn
dpgtxibutes <0 the performance of the child on the outconme

s
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tests (the. iiaor coaponent® of the set). Thése aultiple
routes of Head?Start toward child performance vorked .in conm-
binati&n to produce small but important effects in a measure
o< tisnal-notot‘skill {copying marks), in two of the more
difficult matk subtests, and in the measure of assertiveness

constructed for this study. In addition, some of these

effects of such interrelated factors are asscciated with

particular activity emphases in the Head Start center rather

than with Head Start in general. The, strongest of such
activity emphasis effects in this model isgfound " with the
dramatic/expressive play esphasis. Centers which emphaéize
dralatiC/éxp:essive play show the highest impact on reading,
spelling, and assertiveness vhen these effects are analyzed

Question 10:  Characteristics of High Income‘Head Start
Papilies : o . '

as part of the causal model used in this s*tudy.

In the original study,. it was found that <the national

.sasple containgd a larger proportion of higher income fawmi-

lies than wvas expected. The focus of this analysis is to
describe +their characteristics and determine the circum-

stances under which these families:are participating in Head.

Start Rrogralé. Income for this study is vieved in three
Gays: household income, eligibility, and per ﬁgpita incom=.
Bligibility was determined by Office of <Child Developaent
family income guidélines for 1977. Using household inconme
and fanmily size, these guidelines'uere marched as closely as
possible ‘given the constraints of the categories of house~
hold income, - to determine if the family was above or bslow
the poverty (eligibility) 1level.

Are high income Head Start families located in any
particular region or community type?

4 -
0

fes. In terms*of household incoame qre;;er‘ihan $10,000,
ptdportionally more families live in the Southeast and Nor-

-
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-theast. . .The 'Notthéast and Southwest have a higher’

B propo%tipq of families exceeding local elibility standards.
© a hiqyer‘ﬁroportion'oﬁ‘the . highest catagories of per capita
‘.income '{over $2099) are represented in the Northeast,
‘Southwest and WeSt. -. The SoutheaSt appears to be more in
line with federal guidelines than the Northeast or South~—
vest. . . : - '

»
N

Bxcept in: terms of eligibility, vhere proportionally more
of the ineligibles live ih rural communities, - there are no
’;goanunity differences attributable to incoue.

i ~

-,

| Under what type of program spcnsorship are the centers
attended by these higker incoke families?.:

[
S
‘\

.

Consisggntly across income measures, vwithin the higher
household incomes, ineligibility category, and higher per
caéita incomes, thare are proportionally more Head sStart
:anilies associated with centers -sponsored by Community
Action Agencies than centers operating under other auspices.

> & ‘

¥hat are the background and demographic characteris-
{ tics of these fagsilies? '

Regardless of the inccme ueasure, familﬂes vith highér
incokes tend to have mothers educated to a greater degree,
to have a greater incidence of both parents wvorking, and to
bg ¥hite to a greater exteant than lover income families.
variation in family size is not related to housebold iacome,
but families with higher per capita incomes and Eémilies
wvhose incomes exceed the local eligibility rsquiresents tend

to have fewer family membets.

" 4

Hhau patteras of parent involvement are found among
the higher income families?

?
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- There is nc apparent relatioaship bLetween income.gnd the-
number of times a ‘parent amet with other parents, the fre-
guency df assisting at the Head Start ‘Center, or the numbec
of times a parent talked with their child*s teacher.

=

Bhat arc the parental attitudes toward school? vhat

s areogarents' educational expectations for their chil-~
drfen?

. Some parental attitudes are related to incone. In terms
* of household inccme and eligibility, lower income (less than -
$10,000) families and eligible families expressed a more
negagive attitude <+oward public schools, and believe nore
strongly that education 1s a wmeans fotr upwagd mobility than
_higher income and ineligible families.

‘However, parents from households with higher incomes tend

<>

to have higher expectations and aspirations for their chil-

dren than parents from households having lower incones.

Question 11: Parent Characteristics Associated with Parent

Involvement
¢ . Question 5 of the RFP, which focused on aspects of fami-
. Iies and ceaters vhich were related to parent involvement,

grpvided an opportunity to contrast two different notions
about tae sources of motivation for i~volvement. On the one -

Tw

Land,‘ parental econoaic and educational status was$ consig-
ered a source of involvement on ths assumption that the
values which distinguishud between parents of differenc
socio—econonig,statuzes wouvld predict motivation to beconme
involved. On the othér hand, +the assuaption was nmade that
all parents were motivated to Lecome involved, but those who

4
o
”
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P
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had fewer resonurces in time and energy would tend to be less
involved. Resources in time and energy wvere estidzated in
taras of the numbetr of adults in the family who worked and
vho therefore had limited time to become involved. It also

§ e Y b
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vas estimated by <the number.of adults in the family on the
grounds that the more ~adults present, the greater the
resources for in-household child care so that at least one
parent could be able to leave the house to attend Head Start
activities.

The findings of Question 5 indicated that some measures
of in-home resources did predict involvenent, along with
_ indicators of SES. In order +o examine these contributors |
.in greater depth, the present study considers the complex of
parental attitudes, home factors, and SES as interrelated
paths toward involvement in the Head Start prograas aasd csn-
ters. BHote that thisyissuexconéiders the factors predicting
involvemeat. The alterpate issue, the impact of involvemeat
as a Head Start program component on family resources and
ultimately on child performance, is considered in Question
e

X33

I

Is there a predominant set of interrelationships among
SES and attitudinal factors which leads to heightened
levels of involvement?

Yes. %hite parents with scmewhat higher incomes tend to
have higher levels of involvenment if they also have the
higher educational attainments which are associated with
families wvho supply more educational materials to children
at home. '

Question 12: Llength of Enroilmen: as 2 Factor in Child Qut-

cones

P

The analysis of effects of activity variables describing
Head Start center programs has been reportad in Questiocn 1.
In this section, the role of length of enrollment in pres-
chool and the length of enrcilment in Head Starts with par-

42
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ticular activity emphases is reported.

7 Sty
S 1

ROSTAN
)
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Does the pattern of time in preschool vary across
regions? '

IV,
© ke

Yes. In the Southeast, where there are no public kindei-
gartens, balf of the Head Start children vere enrolled for

3_' more than a calendar year {i.e., two full school vyear
- _ teras), ' and half were enrolled for just one full term. In
;i , o the Northeast and in the ®est, Head Start children were con-
{*3 centrated to a greater extent in the one full term category
%f (705{, and chiidren in the Southwest vere concentrated even

v

aore (80%) in the one full tera categorye.

The pattern of enrollment time for non-ﬂéad Start pres-
choolers is considerably different fros the Head Start pat-
tern. ° These ckildren are "much more variable in their
enrollment lengths: higher proportions of them attended
~ preschool twe £full terams, and higher proportions of then
; attended preschcol for less than a full tera thap their Head
Start counterparts. Proportionally fewer of these children
actended preschool for the typical -Head Start enrollmeat
time: Jjust oa full term.

Does the length of enrollment in Head Start contributs
o i to the performance of children inp acadeaic \?r affec-
tive measures? ]

® To some extent. The few Head Start children in ¢he
Southwest and #est who were eanrolled for two full *ernms
: scored higher on a reading and on a math subtest than their
counterpart Head Start:rs who enrolled for either ona full
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tera or less.thaa a full terme.

P
N

poes the length of enrollment in Head Start prograas
with particular activity esphases contribute to the
| performance of children 6n academic or affective nsa-

sures?

-

There is no supﬁort for the notion that longer enroll-
ments in centers described by their directors as having par-
ticular activity esphases is associated vith any higher
scoras on any of the cutcome measures. '
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Conclugions.

" "In addition to the findings and.conclusions of the origi- R
nal study, the following comeents about the transitional
. study are presented here.

A. There are some academic achievement effects attribut- \
able fo'ﬂead Start, although thesé vary over regions of the
ccuntrye. There is some evidence that a coaplex causal
sequence is present in which Head Start has direct gcademic )
effects, plus a few inditéct effects through its impact on
the home conditions of children which then impact on school
perfoflance. The indirect route by which Head Start influ-
ences acaderic performance in kindergarten is coamplex and
very likely not fully effective at present. PFor example, it
is clear that a good deal of parental involveaent at Head
Start centers is nowv taking place, but auch zore could be
donga It is also clear that a samall but important portion
of the hose environment of some families is influenced by
parental involveament at the center, but puch more might be
done here as vell. Pipally, 1is is clear that scme aspects
of the home environment which Head Start does influence
appears to have an effect on-soaxe éspects of academic per-
formance of the children in kindergarten. Obviously, each
link in this chain _needs to be examined more £fully since
each appears to have some unrealized poteatial for both par-
ents and children.

B There is consistent evidence that Head Start children
are judged by their public school teachers as more assertive
than non-Head Start children. This effect is found in
2lmost all locations and is found significantly moreso arong
Head Start children who attended centers that -eanphasized
aipressive/dramatic play rather than other kinds of acadenmi-
cally oriented activities. . . ;

Assertiveness has besn interpreted as a capacity to main-
tain an active defense of one's status in a complex environ-
ment. This capacity may have very iusportar* long term beni-
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.fits to Head Start children as they progress through the
public school systenm.

C. ‘There are very strong regional variations in the
gffects of Head Start. This suggests that the strategy of
-large national evaluations may be missing much of the impor-
tance to policy planuers and to educators. In additionm, it
is obvious that detailed exasination of the nature of the
Head Start experiances, as delivered to children and parents
in the classroos and home, is reguired now in order to fully
anderstand how to increase the impact of Head Start. Largs
studies canrot do this efficiently or inexpensively vhereas
a strategy of locally based policy studies can acconplish
these goais. We conclude that Head Start is ready to shift
to a more poverful approach of in-depth local studies apd ve
urge the adoption of such a shift.
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